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ROI' A. EDELFELT TAMAR ORVELL.

Roy A, Fdelfe ICS middle initial stands for iriva. as in Thomas Alva
Edison. Folellelt's fittlic-r hoped his son %you'd brumnc..in 14.011411. In-
stead. lit has been studying nittsi4. tea( fling school. playi ig the violin,
skiing, raising foul c hildin, and inventing new vcgc4t; iian reo ipes.
111% vii( ,tee devoted- lc) reunions with fainils,.411- friends, to re-
sear( hing topics -the future' atld the cirganiration and climate of
the's( pool c ilium, and to) lemming to his routs in 1)enniaik. Fdelfelt
is emploYed as a professional associate in. the 1)ivision of Instruction
and Piofelsional 1)evelopinctityl the National FchicationsAssociation
;Ind iti a member of the (:othirnbia 'niversity chapter of Mk.

I)iiring Fainar,()t yell's first visit to) a leacher-c enter sin desigitt:d
.:and built a triple-deo ker caunmard house for tier I lead Start ~rodent~.
Stir sken lied the plans, leaf Lied how to use a saber saw, and c tit out the
pails one night from t$ to 11 p.m. The entire next hour was spent mying
(unsuccessfully) to get the strut ture through her car door. Subsequent
visits toi teat her (CIlICIS a teacher, supervisor, or .i(Ivisoir) have been
equallY exhilaratiligand frustrating. ()melt is presently on the staff
of the 'lea( her Center Project. part of NFA's National Foundation for
1111p1Meille ilt of AItic a (ion.
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Introduction

This 1.,k is arranged in a question-and-A[14We! i01111ai .11 nu hides
the questions alnlial tea( het entet~ we heal MOM often luturn teachers
and ()diet school pers(mliel. The answers pi ovided «mir flow (nit ex-
perience, discussions with people in teachei I enters, aml fr(mi exten-
sive comati with the ptobleins and Tres( tie Of i1ttiervit e teacher
education in the 17.S.

niftiest in teacher cenlets has surged t(((artly. with the advent of
federal legislation that makes possible inservice education programs
concerned 1,vith both curriculum and teaching strategies. Teachers, es-

1)41Iall., regard the legislation as a potentiallv new approach f(ir at
least part erf their insuvice education. Most teachers have little or no
experience with tea( her ( enters, but they have many questions. Some
of those most frequently asked are addressed herr.
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Questions and Answers About Teacher Centers

Q. What 1.s- a leacher I enter? 11'11(11 it.vctint ption.s underlie the idea of
a teacher (enter?"

A. There is no quick anel easy definition of a teacher (ruet. It is
most 011(.11 a place (but it «ifild also beau idea) atinind which teachers
gather, individually or ita groups, to get help with the immediaie
and everyday problems they fa( I' in teaching. A teacher center is also
charae terired by a feeling. a feeling of being in a place where you can
get advie e and support from people you trust. You're there because you
want to be, and the human resources yon draw upon are likely to be
your peers and staff, people who have no authority over you, who are
not in ix)sitions to assess your capabilities -and intentions. and who
cannot penal ite you for what you do or do not know. A teacher center is
also a place where you call the shots in terms Of the kinds of resources
you want, rather than having them thrust upon you. In a teacher center
you would not expect to hear the statement, "This works in classremnn
X, now use it in yours:: Rather you might hear such statements as,
"I'm having trouble providing for individual differences among my
students . . . . I need help in managing kids who are very different
need materials that are tailored to varying levels of language acquisi-.
tion.. . . . I need a range of materials that foster the development of a
single concept . . Some of the children conceptualize abstractly and I
can use printed or audio materials with them, but I need things to
handle, feel. and manipulate for those whose thinking style is con.-
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1414 .11141 111.11e1.11-1141111141." A 11O( 1141 I .111 51114 1114'Se 114'1(15 .111(1 14

quest spe( dn kinds ol assistam 4. in a unici %Olen. Ate IAN q)14. '4014

tslionil to And liti i 141 1)11 silt fl lequsts lieli r.

Q. ft the. terry her 4 ewe, 411%tim 111eci( e (gni a
trTmr inr,, dew% the terli lie, r utry 114 lele riml rspwiti I(
term) liet' Iseeils-ur teriv Mitt art' ditteretit /u,' the tmelitival
ptf)(14 hr. to triserct( e evi114 Winn?

Ihr 1 t111i.1 is .1 (11511114 t 1(11..1. hut it is still Dart 1)1 .1 14)1.11

edm atit)ti ()grain. It is me kind 1)1 inset .1«.4.41ti4 anon and
114 e1 should lie Ili( )nglit 4)1 ,is 1,41, ovei All of inset vi( 4. 4.41114 ;Ilion ()t
satish nig .111 the needs that tea( lie! s11.4..i.. Vet 11.11)5 11 is( ()Inv l()SaN 111.11
.1 14.11 114'1 4 ('11141 1S 4)1, 1/N ;111A Illf (rat he, ti, 1)111 I hill is It/11;11)1V (111(' of 115

distinguishing hat.(( tut s. lie 111,11 gia(111,114' study ih.it many
14.14 hers undemikr still !Lisa ph( 4 ill inset vi( 441114 anon. Tem het 4 en-
tut s (14) 11411 liPpl.tIlt 441.011:11 S111111 .1 keN distill( )4)11 lipteen tdi, heir
I cruel., .15 .1 1111)414 (d 1115411i44 1.(1114 mil )11 and ()diet kinds of staff de-
vel( nia 114 111:11 1114. risothil And piolessional glots.th of the
teat het takes pit( dem I. over s4 4 [11111)1()V(nCIII. ril( 11(.1 4 CI) ICI 1

liaNr (1111.4 1 1(.1.11 innShil) ial individual tea( !iris. and first .end lore-
:tips' ad(fles., 4111)s Ira( !lets' needs.

Q. I Inie r tear her r enter', fun( trr,pi refilled 14') onrall .sr 111)1)1 un-
Ifron-rmerit?

A. ;ilipio,i( Il 14 ing 1114. s4 114)4)1 pingtain 111 114 (111

14.111 has been 14) (14.% (Au!) 11('%V ow sus ol study and have Ica( het ti attend
inslittit(s itt 4)14141 leAl 11 t)()!% tti 14a4 11 those nt.c «iiiisesof siudv. The
lea( hei «.ntri is %%liar might be ailed an indirect appioath Nvhrt. par
It( ipatits .I1( ( )11«'1114 1/1.i1I1:11 111t I I )1('`..Si( )n.t411-1)ei111 of
the lea( 1141. 11.11114 it 111(' ',AMC 11111V re( (11E411/ling thai whatver is done

14)1. or with that tea( ultimately «intrilmte tk) sehoid im:
wove:nem. %1'11a! is unique ;Ilion' .i tea( her «.titru is that it i)1otlels
what 'mint atm s hate alvays lontid to he g(14)(1 Wit( hink; that is.
attending directly to the.needslif the individual, %diethyl it lx a stu-
dent-at:1er or teat her- teal-net, and addressing pat tic (dar interests and
«)11«lns. as identified ht that learner.
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1 114. it'.14 111'1 4 11111e1 '5 11111( 1 ti 111, 1114'11, I1 It) t'sp441141 14) 1114 111(11% 14111.il 4)1

4/11(1 11% 1101115 oil Ica( tins 45 I.14 1141 5 M(' them tmliti
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Q. 1 ?Hight feel( lic I emir; orh111. Its (Ow) kind% ti triseti'le r.
er114(

..t. i'llirls I All 4 )1151)14ITICIlf II141 4.% I III 4.1)111C1

441 1111t'l% It 4' 411114 .1114w11, I 11t5 4 .111 1.14114 .111 11111114'111r Ills' Ill whit II .1
54 1141441 411511 14 1 511114 11115 .11111 14)1 irti ltist't1 it 4. pi (og! arils, 411 1111'
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411j.ttees.

1 eat 111'1 I.11) by 11('11)1111 1() Ica( 11(1 s (11 .111 .11)511.14 t I 4)111 sr like
high st 114)4)1 1 heintstir v. 111 slit hi .14 4)1111( 1111' It'.14 )'s the 111(.4)1
Fr )Tltill1.15, svrvihm)ls, m)(1 (itiati()11%. hI itirs«)pirig all this itItt)tvIlm 1114.

stlititits might in iritt-11, !tic teat tin ()heti puts the emphasis on nomn-
I lature and other :%ibsit ac lions, tea( her «Itter otild do a vcr V el ftc live
i01) V'1(11 (M !I Of 1 1101115i 1 V I)\ nt ()waging the 1(a( hers thmsetves
to be« Hite in% Ith-ecl ill experiments of c litinic al phenomena that ex-
plain events of everyday lift; lot example, why a souffle may c ollapse
or how paint 1 olors are mixed. If Llirnistry teat hers get together at a

_teat her center. perhaps 551111 an indrstrial chemist twit liiliVt'151 y
heinisirY pi" )fessor. they May begin to realize more of what it is like

for a 17-year-old to Ix. stilditrK chemistry. and (1is«)vering the physic al
world arid its properties and !no( esses. For this i Meta( lion to cxc lir in
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when, in fact, they can never be all things to all people in all areas. If
. you ask people in teacher centers how many teachers in the service area.

_ come to the center, they, will usually answer "a small number." Very
few centers can claim that 56% or more of thesteachersin the' service area
afire seriled. And yet those who do co-me-tend to Come back again and
again. It nlay be that teacher centers, if they're going to remain
vOluntary,activttt9, should not be expected to serve more than a raj:
nority of the; te_aciiers. That is one of the questions that shoulctbe dis-

c. .ctitsed and e.4 = fined as we begin to 'establish goveniment-supported
titeacheticenter-:

Q... At what price federal support?
3

4

A. Many people Who are excited about federal funding for teacher
centers are- going to be very careful about requesting money if their
goals and purposes might be compeomised by federal regulations.
,That's why the philosophy behind the establishment of teacher centers
must be'carefully articulated. As 16-ng as the creation of teacher centers

6 was only an idea, people could look upon them as a panacea for
solving inservice education.problems. We must be cautious about hay-

..Itigher expectations for teacher centers than they are able to fulfill.

Q. How can teacher center advisors help tear ers to relate what is
going on in the center to their classroom ins! ict In?

A. One of the most important features of teacher -enters is the con-
cept of advisors who help provide the link between 4. tivities that take
place in a teacher center and practice in the schools.- [visors are not
administrators, not line people. They are not threatening to t chers.
In teacher education there has always been much attention gi4en' to
theory but no support or feedback systems when teachers actually get
hack to Working with students. Advisors can provide the link between
theory and przictice. When.we talk about teacher center staff, we need to
distinguish between people who have power over teachers (that is,
evaluation responsibilities) and those who do not. Both could support
teachers and facilitate linkage between learning in a teacher center and
application in schools. But those who don't have authority and power
over teachers are in much better positions to assist teachers and; get
them to open up alx)ut their problems.
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Q. What is the role of teacher center governing boards? Now can
they represent the constituency?

A. If teachers are the primary users of federally established teacher
centers, the teachers who use 'the center should control its function and
program. The federal teacher center program does)provide six'optiorIS
for selecting teacher members of policy boards, all of them designed to
insure that the policylx.)ard will represent teat:pers.

Teachers will probably be-:the main users of any teacher center.
Regulations for federally funded teacher centers require focal" policy
boards to deckle who will use a local teacher center. For urposes of
governance, you have to look, at twhat teachers and othe use the
telcheecenter for. If the center is used to help the individual sa sfy his
or her own instructional or curriculum needs, that is one-kind of
function, obviously based on what teachers want a center is going to
respond to the demands of a total scl acuity or the needs of a
particular school program, one has ask that faculty how a center can
best serve it.

'Q. Should a teacher center be concerned with preservice as well as
inservice education?

A..1n teacher centers it is most stimulating for people at different
levels of preparation and different career levels to work together in
activities.. Catering to just one group, such as secondary English
teachers, may be useful, but a mix of teachers of several subjects and at
various levels of experience and sophistication can be even more help-
ful. A student teacher or intern *ho has the opportunity to participate
in teacher center. activities will have a much broader understanding of
curriculum and instruction issues than is possible when working only
with a cvitic teacher. An interesting blend of roles and shared experi-
ences emerges when administrators, teachers, student teachers,fiacher
aides, and other school personnel are served in a teacher center where
rank and hierarchy dd not matter. The teacher center is neutral terri-
tory that can be a rich learning laborittory for studeints in preservice
teacher education programs.

Q. Where is the place for scholarly pursuits and .subject matter in a
teacher center?
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A. One of the probleins of teacher centers is that people who are.
serious about sc'hoilarship tend to think of them as "make-and-take"
places involving hands-or kinds of activities, instant learning, and
other gimmicks. For exa4ple, you can learn bookbinding one day and
the. rtex-ik?" you're an authority on the subject and teach it to the whole
district. However, when teachers have had longer exposure to teacher
centers, there kfevidence that they delve more deeply into substantive

laareas. This is illtrated by some of the activities in places like the
Learning Exch4nge in Kansas City, Missouri, where teachers devel-
oped units on ei-ohomic education, the "Unseen City," and the uses of
culture and art in the community-at-large. In the Teachers' Shelter in
Oakland, California. there is an effort to respond to second-year
teacher needs, third-year needs, fourth-year needs, and so on. In some
Boston area teacher centers, teachers arc spending a lot of time with
record keeping and documentation of what is going on in their class-
rooms. Teachers bring these,kinds of information to a weekly seminar
that studies, for example, children's thinking. Still others share case
studies compilet4 over a period.of time on a particular child; the group
discusses each case and offers advice on how a teacher can prepare for
and work with that child.

These-in-depth kinds of activities usually don't happen at first,
they evolve over time. What has to be guarded against is falling into the
academic ritual that goes on in traditional i-ollege extension and
graduate courses. Certain elements of the hands-on notion must be
maintained; that is, teachers must be heavily involved in determining
what is being studied, and the substance of what is being studied must
be internalized by the teacher rather than distilled by the professor and
then passed on in lectures.

Q. To what extent can evaluation become an integral part of
teacher center operation?

A. Evaluation is 'essential, whether to justify the expendirurt; of
'federal, state, or local 'funds, or the use of teachers' time or other re-
sour( cs. Centers have an obligation to he able to demonstrate that the
money or time or effort has been well spent. But evaluation is also an
obligation that one imposes upon oneself in order to get a clearer
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understanding of what one is doing or trying to do. People should take
stock to see whether what has happened.was wolith the effort and to
determine Where to go on from there.

In otganiting a teacher (-enter one shouldn't firSt plan, and then
operate, and ;then evaluate; rather one should plan, operate, and evalu-
ate all' the time. Evaluation includes not only surveys and written
reports but also photographs, slides, and sound-synchrgnizedriilm-
strips. The idea is to create and keep all kinds of evidence of where
people have gotteh to at a given point. . . .

One of the cautions, however, is that evaluation shdild not attempt.
to titertnine the effects of teacher center activities on things- that are

_
too rmott from those activities. For txartipje, 'some people suggest
that a teacher center activity be evaluated on the basis of what students
learn in school *classrooms as measured by standardized tests or other
kinds of tests. Better. one should look for evidence of what is different
in a school as a result of what teachers do in a teacher center. Rather
than look at direct relationships beCWeen teache center activity and
student achievement, examine, for example. a teacher who identifies a
problem in reading and comes to a center for assistance. There will be
an advisor there who helps the teat-her analyze the problem and may
.even visit the teacher in his classroom. The teacher then returns to the
center and, with assistance from the advisor, begins an activity that
may alter the way in which he teaches reading. He may change the
kinds of materials he uses, the .way he groups the youngsters, or the
style of interaction between himself and the students. Any of these fac-
tors may contribute to a positive change in reading instruction and in
the kinds of relationships that exist in his classroom. If this teacher's
experiences have been documented, there will be ample evidence that
something is happening in the teacher center.

Another example' is the faculty that is concerned about the social
and psychological cliinate of its school, -the nature of the rules
ing the school, and maybe even the oppression it feels. Faculty
hers will often take these conctrns to a teacher center where they begin
10 work them citit. The center, then, helps them draw on appropriate
resources in the community, such as psychologists, psychiatrists, and
human relations worker's. Gradually. they begin to alter the whole
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sc hool culture that they and their students live in. TIwv begin to under
stand the way they treat oncanother and the,way ttev treat youngsters.
There are open discussions i.u..whiciyriungsters get involved and de-
liberate efforts are made to improve the quality of life in all aspects or
schoolintellectual. social. aesth;..tic. If all of these activities are

-documented. there will be good evidence of the ach eievments of a
teacher center.

Another kind of vvaluation, of course is external evaluation,-
which is sometimes done very deliberatch by bringing in an outside
teiin of impartial people vho have.some expertise in the area. For ex-
ternal evaluation to be useful, the teacher center staff must want to get.
some feedback and he ready to put it to use. Evaluation is probably
most profitable when it is mnight_by the people who run the center.

' Q. What can be undertaken in preparatirm for setting up a teacher
center?

A. Getting ready for a teacher center is a straightforward job if you
believe that a center is to respond to the needs of teachers. This means
you take the usual steps and ask the basic questions you would in pre-
paring for a trip with a number of other people: Where are we going?
What are we going to take with us? What .1'greetnents are we ring to
have? What agreements must we develop as we -Move along that'will
enable us to get where we want to go? What resources do we need w
make Our activities useful in our teaching?

It's not much different from planning anything else. Scw inter-
-ested people get together, try to find rail -what everyone wants the center
to do, suggest some ideas that seem to be of general.interest, and find
the community resin [Ives to help the center to reach its goals. Teacher
center staff become insatiable scroungers for somebody in the corn-
rnunity whose talent and experience can be tapped.

If a teacher center is going to he something different from tradi-
tional inservice education, it has to have some different qualities, some
of which we have tried to ma dine in this fastback. If a teacher center is
going to remain viable, it has to continue to have distinguishing quali-
ties. and centers Must offer services that are riot fotmd in any other
place.
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Des riptions of Three Teacher Centers

0, The descriptions re functioning teacher centers that follow
provide a brief view of ho they operate and how they are serving the
inservice needs of teacher. ritt others in the communities Where they
are located. Each is distinct in terms of its functions, governance, and
linancing, yet all are characterized by a spirit of innovation and crea-
tivity. These centers offer s cific examples of some of the ideas dis-
ctisses.1 in the question-and nswer sectiowerrhis fastback.

For descriptions - a er t cher centers, consult Teachers' Centers
Exchange Directory, by jean Lance and Ruth Kreitzman. It is avail-
able from the Far West Laboratory for Educational ResearCh and De-

, velopment, 1855 Folsom St., San Francisco, CA 94103.

The'Leaining Exchange
2720 Walnut
Kansas City, MO 6410R

(1-1coid painted, wall-sized graphic in the
classroom/meeting room of the Learning Exchange)

-WHAT HAPPENS IN THE CLASSROOM BETWEEN
PEOPLE IS MORE IMPORTANT THAN ANY CUR -
RICULUM ASSIGNMENT, PROCEDURE, OR CON-
TENT. IF THE PEOPLE RELATE TO EACH OTHER IN
AN ENVIRONMENT OF ACCEPTANCE AND TRUST,
CONTENT AND COMPETENCE WILL GROW."

N



4 The Learning Ficchi.Ztige is an independent center ,Nri,,th multiple
funding sources, including grants from local foundations,' businesses,
individuals, memberships, and fees for workshops and services. The
.Exchange is.an access point, a cc?nduit for bringing together a "com-
monwealth of 'experience's" of Iry era! institutions of higher edocat ion,
school districts, teacher organizations, arts institutions, the Boy
Scouts' of America, the Junior. League, cOmmunity cente s, and corn-
muniversities in the Greater' Kansas City area. The at ()sphere is
spirited, creative, and supportive. The center is locaWd in a warehouse
kind is organized into activity centers, learning centers, a recycle area.
library. store. office space, krnd a classroom. The hours during the -

school year are 9 a.m. to 8 p.m. Tuesday and Thursday and 9. a.m.' to
3 p.m. on Saturday; in the sumrar the Exchange is open from 8:30 a.m.
to 2:30 p.m. Monday through Friday. Participants .are classroom
teachers. parents. child] n, curriculum directors, principals, and
teacher organizations. as well as business people and volunteersall
of whom feel, as Learning Exchange Director Gail Johnston does. .

"that there needs t be a friendly, optimistic organization that stands
between the song Phat awesome educational bureaucracy and the
individual who is anting to become involved." t

.1&

The phi losoptly orthe Exchange is expressed in these statements:
To grow professionally: you must continually experience the

c.0 learning-Vrtlist-g-s.

The more you learn, the less you are afraid of accountability..
The success of any inservice program is that people are moti-
vated to learn.
A reward system (credits, increments) cannot be the rationale for

. inservice education.
Finding connections between one's own base of operations and
that of other parties Pnd agencies enables one to utilize oppor-.
t uni ties and resources throughout the entire educat ional system.

I

The Exchange and its stair have limit, boundaries, and ground
rules that are established, yet broad -based and flexible. Attempts r

made to respond sensitively to the actual concerns of teachers (n
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necessarily those first articulated). if teachers are willing to go half'
way, we'll go the other. half." (This is preferred to staff doing the work
for, teachers.) The Exchange staff is comfortable sating "We're not
ready (or willing) to do x right now" and to refer users to otqer a-1)pr°-
pr ia te .resati rcc's.

s.

The ExIcharige was started in 1972 by two frirmerclassroc.)m teach-
ndm her 9f ktaff has varied over a period of time, bilf,there have

been as many as 11`staff and 13 ilasstoc ml teachers working at the Ex-
change. Backgrounds and exjx-riences of the staff include: classroom
teaching. architecture, graphic arts and &sign. political science,
advertising. marketing.' and sales. Each staff 13CISOIlis encou'raged to
'go beyond h is own wOrk.experience and formal training in developing
prograins and projects. rach secures his Ow -I salary through grants
from funded proposal's. Hiring is done by coup consensus. 'Weekly
meetings are, held to share what each staff member is doing on indi-
vidtrojects.

ti

ApAriety of vorkshr)1)s, courses, and seminars are developea
around ideas of partiCip4nts, staff. school distracts, and others. The
progralz.) is based on user needs and institutional strengths. There are
many options for content. style, and staffing cif programs. The Ex-
change operates 'on the principle that it doesn:t take money to start
thinking, exploring:, and working. Funding is planned for after ex-
perimenting with an idea. Scholarships of 5100 for materials and re-
sources arc under i-onsideration to help encourage teacher participa--
tion.

In its collaboration 1.vith colleges and universities, the Exchange
ptixis itself and users (professors and teachers) to strive for an optimum
balance between theory and practical 'experience. The collaborators
agree that there need not, indeed must not,. be a separation between
theory and practice. Rather, it is incur anent upon researchers to
transfer quickly discoveries and learnings to practitioners.

The Learning Exchange is a refuge from rules, regulations, ad-
ministrators, noise, and students. it is a place where teachers can com-
mit their time and energies to their own inservice education.
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Teacher Center Sakmikline
'813 Harvard; Street
Br;okline, MA 02146

Muff Paradise, dirt:cior )1- the -ceat her Center Broo kline (TCB),
describes it as the creation Of a community of cedleagues who take
each other's work seriously. . . . 1111w quality of-that community is
equally as important as the pla«., for out of the community (-CHM'S pro-
gram, gwernance. and other elements of the center."

TCB is a local public school-supported center, initiated an d gov-
erned by 'cachets and arses ;and supported by teachers amf admin-
istrators kkr professional development. It is affi hated with and sup-
pourtr-R the local teacher organization.

TCB 'is a small, informal, friendly prace. dhout the site of a large
room. It is housed on an igistairs balcony of the Brookline Schools
Education Center. The hotuoiare .1:30 p.m. through 5:30 p.m. Monday
through Friday. Resources include a library; curriculum display and
supplies; printing, uplicating, and laminating equipment; carpentry
tools; sewing tnachnie-;41ide projector; anci typewriter. There is a half-
time staff person who is the director and resource teacher.

During 1976-77 about 250 (out of a total of about 500) teachers, di-
rectors, supervisors, and specialists used the center. The statistics in-
dicate a. leveling off of numbers of teachers using the center, but an in-
crease in frequency by those who use it. "Ilia majority of users are K-8
teachers, with about a dozen high school faculty members making
regular visits. Other participants include preservice students, aides;
and daycare personnel. In addition to serving persons in the Brookline
Schools, TC:B works with colleges and other teacher centers, both
locally and out-of-state. Participation is voluntary. There are no
credits offered and no-,increased pay incentives or stipends.

The center is governed by a board representing all the schools, dis-
trict directors, and principals, and includes the director/resource
teacher. The board is aided by three standing committees: administra-
tive, pillgrarn and evaluation, and funding.

iftn documentslogs, formal evaluations, and question-.,
nairesrecord the history and current use and practices of they center.

ti
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AfTionthly calendar informs the community about- workshop's, sem-.

Mars, and other activities. The follgwing is a partial inventory of offer-

4

ings as described by the_center:

Workshops and Sefninars: Teache* Center Brookline, 1975-76
TOOLS, ARTS, AND CRAFTS

Beads and Readmaking: Design and technology of boatels and
.beadmaking using seed, shell, hone,
clay. technological hardware. paper

.

Papermakiq4:

Simple !land Printing:

Replicating:

Prinfing Press:

( I I i gr,r ph y

Making pa/ frorn wruxl attl rag pulp.
exploring textures (adapted for class-
MOM use in support of the language
arts)

Letters and designs for hand print
made from a ut erasers arid recycled grit-
terials

P
Classroom uses for hec tograp h. mimeo.
graph. and thermofax jrimsses
I low to use it for rrrt 1 ti pie C011iS from

\single master
Love and joy of letterva d lettering,The
disciplines of formal ha ids. italic, un-
cial, gothic, and the play of inventing,
using letters as line and space

GROWTI I :1,':D DEVELOPMENT, 'Feat hers
Book Seminars:

Record keeping:

A chance to discuss a book you've read
(about what von'rC doing as a teacher)
with others who have read it
flow to develop and personalize your
record keeping so you know what you
want to kr iw anti learn what you want
to learn a out the students, yourself,
and teahin

'17
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Life fanning
for 'tgachers:
Developmental Stages

--41Zr "Teachers:

Lookineat Children:

O

MUSIC AND MOVEMENT
Making Musical
Instruments:

Guitar Songs:
Movement and Dance:

4

GANIES AND ACTIVITIES
Language Games:
Math Games:
Oral Carnes:
"Cheats r Games:

Strategy -Games:

Games that Include
Everyone:

MISCELLANEOUS
Parties:

Seeds:

Exercises, for self-vvaluation and di-
rec-tion setting c

,onversations toward describing teach-
ers' growth arid development with a
view toward mutual support and stimu-
lation
Several sessions of workshops and sem-
inars on learning to look at children's
play as a means of expediting their
learbing and supporting their individ-
ual styles of becoming Vr t

All about the unitii used in fourth grade
with updated ideas, materials, and
suggestions
Songs for various ages
Resmirces:materials, and ideas

K-3 . 1-6
K-3 -1-6 and up

Storytelling and spoken group games
Grouti games that use no materials
GarTICS of skill and logic

Sixth, seventh, and eighth grades

Lots of/them regularly
Exploring a single piece of subject
matter from many entry points (collect-
ing, cooking, myth, story, stringing,
etc.) and at many levels



The Advisory and Learnin txchange
1101 15trt Street, N. W'.
Washington, DC: 20005

a

The Ad% isouv and Learning Exchange is ()nc of several projects
operating lender the nonpiofil umbrella organization. Associates for
Renewal in Education, Inc/ (A.R.E.).- The Advisory is located in a
downtown office htAiding and (( ci4)ies a ground floor suite. IL..stip-
ports its r)WII Litni iv of projects (for example. an Art.i7t-in-Residence
Pr( >gt4m ); as Wen as operatitg a small resource cent- where partici.-
pavtis, 'Can l}ortow kxxiks. curriculum kits, and other tnaterials; organiz-
ing the 'Fra,dier's Treasure "Prove" (an education store); andvirovid-
ing a wide range of serl..ic Cs to a broad-based audience. Users include
infant-care to post-soi ondary IXIsonild. intlset1111 titic MOUS, teacher
organizations, ptolessional asso<iations. and neighborluxxl and c in-
!minify grtnips. The Advisory is open Monday through Friday. 9 .in.
to 9 p.111.; SaitirdaN , 9 a.m. to 1 p.m.; and Sunday for scheduled work-
shops.

The Advisory is heir to curriculum development and schoo re-
newal proje(iits initiated during the sixties. Since 197 I. it has offered

Aivorkshops in traditional content areas, as well as in specialized areas
St1( h as bilingualism, mainstreaming. and values clarification.
Courses are also offered in proposal writing; issues. problems, and
strategies for juvenile .justice; and teen-age pregnancy and parenthood.

The 1977-7S Advisory budgi.t is 51 {)(),000 with funding through
various soul ces, in( hiding the federal government. private founda-
tions, contracts negotiated with the District of Columbia Public
Schools. fees from workshops andinserviie courses. sales, and a ment-
he! ship dues of 515 per individual. Membership includes 3,0(K) people

awho receive a I tri, discount on college credit courses, materials frorn
the store. and have exclusive use of the reference library.

There is a small. full-time staff and a pool of consultants whoiare
hired on an ad hoc basis in response to user request or initiation by the
Advisory. The director's salary is paid by the local school department.
Decisions are made bv the A-R.I.:. Board of Dire( tors. Teacher com-
mittees (r: g. math. reading, science, social studies) at both eleinelltaiN
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